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Executive Summary
With the increased globalization of higher (or tertiary) education, a commensurate
interest in understanding how student affairs and services are provided in various
international jurisdictions has increased as well. This is evidenced by the publication of
two books in the last five years: the UNESCO-published book, Student Affairs and
Services in Higher Education (Ludeman, Osfield, Hidalgo, Oste & Wang, 2009) and
Internationalization of Student Affairs and Services (Osfield & Associates, 2008). By
describing the functions and organizational models of student affairs and services across
international contexts, these texts have been instrumental in providing a broad overview
of the field of student affairs and services practice in global perspective. However, no
research to date has examined the viewpoints of the practitioners engaged in student
affairs and services work.
Researchers working in three different countries conducted an exploratory qualitative
study to gain greater insight into the experiences and perspectives of those engaged in
student affairs and services work around the world. The multi-national study received 622
responses from 36 countries. The research team analyzed responses into emergent
categories and themes and then examined the extent to which these categories and
themes varied by respondents’ background characteristics (e.g., region, functional area)
in an effort to illuminate commonalities and differences in the experiences of student
affairs and services practitioners from around the world. This report details findings about
practitioners’ educational and professional backgrounds, organizational titles and
functional roles, and engagement in professional development activities.
Overall, the data revealed the following findings:
•

Educational degrees officially granted vary internationally. However, some
consistency exists among respondents’ type of credential across the countries
and regions. The vast majority of respondents (90%) reported holding minimally
a bachelor’s degree (or equivalent).

•

Given the exploratory nature of examining the field of student affairs and services
within an international perspective, we believe this analysis highlights the
similarities and differences across educational regions. The respondents
identified more than 30 different functional areas in which they worked. Although
respondents’ scope of role was more similar than different within most functional
areas, the breadth of responsibility varied considerably for respondents in the
Senior Student Affairs and Services Officer (SSAS0) position (i.e., Chief Student
Affairs Officer). Similarities and differences of role are evaluated by applicable
regions.

•

Attending organized learning events was definitely the most popular professional
development activity among the survey respondents, and this was true across all
regions. Many of the respondents – particularly those from Asia, Europe, North
and Central Americas and the Caribbean – specifically referred to professional
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organizations and associations as important facilitators of these learning and
networking opportunities.
This study was enabled through the support and cooperation of a number of professional
associations from around the world. To acknowledge the support the study received from
IASAS and other professional associations, we outline several implications we believe
the findings have for professional development opportunities provided by professional
associations. We conclude the report by detailing further analyses and manuscripts under
development.
This study is the first to seek the voices of student affairs and services practitioners
worldwide. In this spirit, the research team acknowledges the inherent limitations in the
data collection and analysis process. We offer this report as a place from which to
develop greater understanding individual practitioners’ perspectives with respect to their
educational pathways, position, and professional development. We invite other
researchers from around the world to contribute to this important area.
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Introduction
Globalization is a powerful political, economic, and cultural force that has significant
impacts on our daily lives. In reviewing the concept of globalization in higher (or tertiary)
education literature, Dodds (2008) has argued that different researchers have not come
to a consensus on the meaning of the term, but that it generally refers to the global trends
that are characterized by increasing interdependence between different actors,
converging economies, rapid information exchange, and the liberalization of trade in the
market place. This is consistent with Knight’s (2008) definition of globalization, which is “a
process that is increasing the flow of people, culture, ideas, values, knowledge,
technology, and economy across borders, resulting in a more interconnected and
interdependent world” (p. 45).
Some of the effects that globalization has on higher education include a convergence of
ideas and practices, as well as an increased global mobility of scholars, faculty, students,
and staff (Gürüz, 2011). Still, despite globalization’s powerful, homogenizing force, there
remains much diversity within and between different higher education systems around
the world because of deep-seated cultural values and environmental factors specific to
the local contexts (Stromquist, 2007). This consideration for both global and local forces
and the recognition of the diversity within the system have led some researchers to coin
the term “glocalization” in describing practices and trends in higher education (Jungck &
Kajornsin, 2003; Mok & Lee, 2003).
This concept serves as the backdrop in which student affairs and services is embedded,
where the underlying assumptions about the social relationship between the educational
enterprise and the population it serves define and shape the structure of educational
systems (Teichler, 2007). Categories such as state or non-state, individual institutional
missions and myriad other factors such as breadth, scope, funding levels and sources,
and unique demographic characteristics of students impact the conceptualization and
delivery of higher education, and combine to provide important contexts for workings with
students.
The initial books that have examined the field of student affairs and services are a
powerful example of attempting to understand the global and local forces that influence
the provision of student affairs and services in jurisdictions around the world. Ludeman
and colleagues (2009) identified the common approaches and assumptions that form the
foundation for this work across international boundaries and yet both texts (Ludeman et
al., 2009; Osfield et al., 2008) made evident the differences in organizational function and
show that the approach to the field varies greatly by country. Roberts (2012) urges
practitioners to acknowledge and value both the similarities and differences in
assumptions, organization, and function of the glocalized field of student affairs and
services. The need to understand the glocalized approach to student affairs and services
takes on greater importance in light of the communiqué that came out of UNESCO's
2009 World Conference on Higher Education. With the plank of the platform pressing
member states to "provide adequate student services" (p. 9), an international dialogue
centered on student affairs and services’ role in supporting student success gained in
visibility and momentum.
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From Ideas to Action
As early as 2009, the International Association of Student Affairs and Services (IASAS),
members discussed the importance of a global research agenda (IASAS, 2013). The
existing research in student affairs and services existed mostly in the United States and
Canada, and practitioners around the globe wondered how concepts, theories, best
practices and functional roles differed based on regions, countries or cultures. As a
result, IASAS and its vibrant listserv became an important venue for starting the global
conversations.
The listserv’s posts quickly morphed into important conversations about research topics,
but also offered careful considerations, inherent biases and explorations of how to
conduct research on a global scale. Initially, cautions of language and culture flooded the
discussion board.
In 2010, a discussion point raised by Tom Jackson, then President of the American
College Personnel Association (ACPA) – College Educators International, received an
enormous response. His question, which inquired whether student affairs and services
employees globally identified as “practitioners or professionals”, resulted in a spirited
conversation. Responding to the listserv, Jose Manuel Tejido noted that, “The term
‘profession’ is largely a Western and American ideal.” This observation, he stated meant
that there was “a certain academic training in a specific field of knowledge, e.g., the
medical profession.” Tejido specifically pointed out that a profession required the pursuit
of a license and formal membership in an organization with others within the
profession. As a part of this listserv discussion, Jane Fried commented, “There are a
couple of other qualifications that go into the widely accepted American definition of a
profession. One is a profession-wide acceptance of a specific code of ethics. The other
is an enforcement mechanism for ensuring that members adhere to the code and receive
appropriate penalties for violations.” Emmanuel Kyagaba joined Tejido in sharing that the
concept of student affairs employees as professionals is a difficult argument within their
respective Asian and African higher education experiences.
It was clear from this conversation that a research agenda must be founded on the
values held by comparative educational researchers which focus on connecting local
practices and global trends or issues, through an exploration of “the overlapping values
and social systems that underpin the educational enterprise itself” (Hayhoe & Mundy,
2008, p. 1).
Tricia Seifert suggested the dialogue from the listserv conveyed the need for further
exchanges between countries and conducting comparative research, both as means to
better understand how student affairs and services is practiced around the world and at
the same time, expand the IASAS membership to more thoroughly reflect the diversity of
approaches to the work that exists across the globe. See Appendix II for a detailed
account of the historical context and evolution of the research project.
Since 2010, the research team members have explored ways to start a research initiative
within the field for global student affairs and services. The grassroots conversation was
started in an effort to more fully understand student affairs and services in a global
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context. Moving beyond the important descriptive literature which focused primarily on
organizational structure and functions of the field (Ludeman et al., 2009; Osfield et al.,
2008), the conversation evolved with many voicing the need for a deeper understanding
of how student affairs and services are practiced globally. The research team, with
support from IASAS, felt the next step in this international research agenda must be to
elicit voices from around the world of those who work in student affairs and services
roles.
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Methodology
Rationale for Methodological Approach
The purpose of this study was to gain greater insight into the experiences of those
engaged in student affairs and services work around the world. Given the goal of our
investigation was discovery, description, and understanding (Merriam, 2009), the
research team identified that a qualitative research methodology was appropriate. The
research team aimed to combine characteristics of qualitative research (the goal was to
describe and understand; the sample was nonprobabilistic, the analysis mode was
constant comparative) with the ability to gather data from the largest number of people in
our target population possible. To this end, the research team felt an open-ended survey
instrument with expansive text boxes in which respondents could fully elaborate would
allow for the most comprehensive and richly descriptive findings (Merriam, 2009).

Instrumentation
The research project began as an effort to learn more about the lived experience of
student affairs and services practitioners around the world, and to illuminate personal
perceptions held by practitioners worldwide. Until the inception of the present research
project, the voices of student affairs and services practitioners were largely underrepresented in the literature. With the support of IASAS, the discussion of embarking on a
global research agenda moved from the listserv to an offline conversation, engaging a
diverse group of practitioners and researchers from around the world (including Australia,
Bangladesh, Canada, Japan, South Africa, the United Kingdom, and the United States).
Convening through email, phone, and Skype, this group brainstormed 10 open-ended
questions to which IASAS members could respond, paying careful attention to the
relevancy and language used in different national, cultural and linguistic contexts.
The 10 Questions project initially started as a blog linked to the IASAS website. IASAS
members were invited via the listserv to click on a link and respond to the 10 questions at
the blogsite. The intention was that the blog would provide a forum where practitioners
could share publicly how student affairs and services work was done in their countries
with their international colleagues. However, the project failed to gain traction with only
four practitioners worldwide responding to the 10 questions. This limited response could
be attributed to several factors. First, many practitioners have extremely busy work
schedules and may not have felt they could take the time to respond, particularly on a
work computer during their work day. Second, it is possible that some potential
respondents were unfamiliar with the functionality of the blog. Finally, the researchers
speculated that some practitioners might not be comfortable responding to these
questions in English.
Despite the low participation rate, many IASAS members, including its Executive Board,
felt gaining the perceptions of how student affairs and services work is done from
individual student affairs and services practitioners around the world was an important
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research topic. So the group of core researchers – now consisting of members from
Canada, Qatar, and the United States – continued to refine the 10 Questions into a
survey format to facilitate participation.
Based on the feedback from the IASAS Executive Board and other members, the
resulting English-language survey included seven open-ended questions and eight
demographic questions (see Table 1).
Table 1. Questions for the Final Survey Instrument
Open-ended Questions:
1.
2.
3.
4.
5.
6.
7.

What is the title of your job/position? What are the primary responsibilities or
duties of your job/position?
What is it about your job/position that brings you the greatest sense of
accomplishment?
What are a few of the major issues or most significant challenges that you face
in your job/position?
What was your work experience before starting your current job/position?
Outside of formal education (degree, certificates, classes), what do you do to
gain knowledge and skills that assist you in your job/position?
What is your educational history/path/background? OR what levels of
education have you achieved?
Is there anything else that you would like to share? Please do so in the box
provided below.

Demographic Questions:
1.
2.
3.
4.
5.
6.
7.
8.

How many years have you worked in student affairs and services?
How many years have you worked in your current position?
What is your first language?
What is the primary language that you use for your job?
What is your country of origin/birth?
What is your passport country?
What country do you work in?
What is your gender?

The process of developing the survey instrument was meticulous, as researchers wanted
to ensure questions were culturally relevant and easily understood by practitioners
worldwide. For example, one of the topics discussed extensively on the listserv prior to
the research study was the use of the term “professionals” to describe student affairs and
services practitioners. The “professionalization” of the field and the degree to which this is
viewed as a desirable and attainable outcome depends on one’s context of practice. As a
result, the researchers decided to inquire about respondents’ paths of career progression
(i.e., educational history/path/background, work experience) rather than inquiring solely
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about their formal education credentials, as student affairs and services practitioners in
many countries may not need specific degrees to enter this field. There were also
extensive discussions around what demographic information to collect and how to word
these questions (e.g., gender vs. sex, citizenship vs. country of work). The researchers
endeavored to be extremely sensitive to the importance of language and the nuance of
language in developing the survey. We believe this attention to detail ensured that the
data collected were as rich and diverse as possible, and that they reflected the realities of
practitioners worldwide.

Sample and Data Collection
The target population for this study was practitioners who work in student affairs and
services areas around the world. Because no comprehensive sampling frame existed that
detailed the names and contact information for all practitioners and compiling such a
frame was not feasible given the variation in the areas within the student affairs and
services portfolio globally, nor was it the intention of the research findings to be
generalizable, the research team intentionally employed two non-random sampling
techniques. First, the team purposefully invited student affairs and services professional
associations from around the world to forward the invitation to participate to their
members. By recruiting respondents through pre-existing international listservs, the
researchers sought to maximize variation in the sample (Patton, 2002). The student
affairs and services professional associations that forwarded the participation invitation to
their members included:
•
•
•
•
•
•
•

AMOSSHE in the United Kingdom
Australia New Zealand Student Services Association (ANZSSA)
Canadian Association of College University Student Services (CACUSS)
Caribbean Tertiary Level Personnel Association (CTLPA)
Deutsches Studentenwerk (DSW) of Germany
European Council for Student Affairs (ECStA)
International Association of Student Affairs and Services (IASAS)

In addition to these association listservs, ACPA – College Educators International sent
the invitation email to all members working outside of the United States, while a research
team member sent the study email to the National Association of Student Personnel
Administrators’ (NASPA) international education knowledge community, the list of
attendees at NASPA’s 2013 international symposium and those who attended the
IASAS/NASPA-sponsored global summit for professional association executives.
In addition to describing the study’s purpose and benefits, the email invitation also
encouraged recipients to forward the invitation email to colleagues who may not have
received it. This form of snowball sampling was an important feature as it had the
potential to reach members of the target population who do not belong to these
associations, either because of financial barriers or that they are from
institutions/countries where membership in international associations is uncommon.
Again, while not trying to generalize to the target population, the research team sought
ways to “accumulate new information-rich cases” (Patton, 2002, p. 237).
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The survey was hosted online using Fluid Surveys, a secure survey platform based in
Canada, with whom the University of Toronto has contracted to carry out numerous data
collection tasks. The survey required approximately 15 minutes to complete.

Data Analysis
A total of 622 respondents answered the survey, of which a portion only provided their
job/position titles and did not answer the remaining survey questions. The data collected
were rich, and the research team analyzed the respondents’ narratives for emerging
themes to see if they varied by the practitioners’ background characteristics (e.g., region,
functional area), and to illuminate commonalities and differences in the experiences of
student affairs and services practitioners from around the world.
Three areas are discussed and analyzed in this report: educational pathways, job titles
and functions, and professional development activities. The research team looked at all
the responses for the questions relevant to these areas of analysis and noted the total
number of responses to those questions. Based on the countries that the respondents
reportedly worked in, the responses for these questions were then grouped into the
seven global regions as defined by IASAS (see a detailed breakdown of these regions in
the Description of Respondent Pool section). In the instances where the respondents did
not manually input their work countries, the research team used their IP addresses to
infer their work locations. Even though this may result in some level of error in the data
analysis, the research team felt that it was important to include as many responses as
possible in the regional analysis, as it was one of the study’s goals.
After responses to the relevant questions were grouped into regions, the research team
scrutinized each individual response carefully before further grouping them into
categories (e.g., the academic degrees that our respondents had achieved) and themes
(e.g., the types of professional development activities that they engaged in) that were
relevant to that particular area of analysis. This coding process allowed the research
team to tally the number of responses within the same category or theme, thus
determining its prevalence and importance among respondents across regions.

Description of Respondent Pool
The online survey was open for 38 days from April 22, 2012 to May 29, 2013. During this
period, the online survey was accessed a total of 977 times, even though many who
started the survey did not proceed to complete it. Those who did not answer any
questions were excluded from the data analysis – there were 355 people in this category.
In total, 213 respondents provided answers to all 15 questions posed, 308 respondents
answered 10 to 14 questions, 5 respondents answered 5 to 9 questions, and 96
respondents provided answers to 1 to 4 questions. If a response was logged for a
question relevant to the areas of analysis discussed previously, it was included. As such,
the sample for each analysis area differs.
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IASAS divides the countries of the world into seven regions (see Table 2): Africa, Asia,
Europe, the Middle East, North and Central Americas and the Caribbean, South America,
and Oceania (IASAS, 2013). The data gathered through this survey was analyzed based
on IASAS’ categorization of countries and regions. Counting only respondents who had
answered at least one question came from 36 of the overall 186 countries identified
within the seven IASAS regions (see Table 3). Respondents reported working in 29
countries (see Table 4). This discrepancy can be attributed to the fact that respondents
self-reported the country in which they worked by manually typing in the answer – 521
typed their answer and 101 respondents did not – whereas Fluid Surveys recorded the
location from which the survey was accessed based on respondents’ IP addresses. In the
101 cases where respondents did not input the countries in which they worked, the
research team analyzed responses based on the location of respondents’ IP addresses.
Table 2. IASAS’ Grouping of Countries
IASAS Regions

Countries

Africa

Algeria, Angola, Benin, Botswana, Burkina Faso, Burundi,
Cameroon, Cape Verde, Central African, Chad, Comoros, Congo,
Congo (DRC), Cote d'Ivoire, Djibouti, Egypt, Equatorial Guinea,
Eritrea, Ethiopia, Gabon, Gambia, Ghana, Guinea, Guinea-Bissau,
Kenya, Lesotho, Liberia, Libya, Madagascar, Malawi, Mali,
Mauritania, Mauritius, Morocco, Mozambique, Namibia, Niger,
Nigeria, Rwanda, Sao Tome, Senegal, Seychelles, Sierra Leone,
Somalia, South Africa, Sudan, Swaziland, Tanzania, Togo,
Tunisia, Uganda, Western Sahara, Zambia, Zimbabwe

Asia

Bangladesh, Bhutan, British Indian Ocean Terr., Brunei, Burma
(Myanmar), Cambodia, China, Hong Kong, Macau, East Timor,
India, Andaman Is., Nicobar Islands, Indonesia, Bali, Japan,
Kazakhstan, Laos, Malaysia, Maldives, Mongolia, Nepal, North
Korea, Philippines, Russian Federation, Singapore, South Korea,
Sri Lanka, Taiwan, Thailand, Vietnam

Europe

Albania, Andorra, Armenia, Austria, Azerbaijan, Belarus, Belgium,
Bosnia and Herzegovina, Bulgaria, Croatia, Cyprus, Czech
Republic, Denmark, Estonia, Finland, France, Georgia, Germany,
Greece, Hungary, Iceland, Ireland, Italy, Latvia, Liechtenstein,
Lithuania, Luxembourg, Macedonia, Malta, Moldova, Monaco,
Montenegro, Netherlands, Norway, Poland, Portugal, Romania,
San Marino, Serbia, Slovakia, Slovenia, Spain, Sweden,
Switzerland, Ukraine, United Kingdom, Vatican City

Middle East

Afghanistan, Bahrain, Iran, Iraq, Israel, Jordan, Kuwait,
Kyrgyzstan, Lebanon, Oman, Pakistan, Qatar, Saudi Arabia, Syria
Tajikistan, Turkey, Turkmenistan, U.A.E., Uzbekistan, Yemen
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North America,
Central America,
and the Caribbean

Antigua and Barbuda, Bahamas, Barbados, Belize, Canada, Costa
Rica, Cuba, Dominica, Dominican Rep., El Salvador, Grenada,
Guatemala, Haiti, Honduras, Jamaica, Mexico, Nicaragua,
Panama, St. Kitts & Nevis, St. Lucia, St. Vincent & the
Grenadines, Trinidad & Tobago, United States

Oceania

Australia, Fiji, Kiribati, Marshall Islands, Micronesia, Nauru, New
Zealand, Palau, Papua New Guinea, Samoa, Solomon Islands,
Tonga, Tuvalu, Vanuatu

South America

Argentina, Bolivia, Brazil, Chile, Colombia, Ecuador, Guyana,
Paraguay, Peru, Suriname, Uruguay, Venezuela

Table 3. Regions/Locations from Where the Survey Was Accessed

IASAS Region

# of Totally and
Partially Completed
Surveys

Countries Represented

Africa

15

Nigeria, South Africa, Uganda

Asia

5

India, Indonesia, Philippines

Europe

99

Belgium, Cyprus, Finland, France,
Germany, Greece, Hungary, Iceland,
Ireland, Italy, Netherlands, Norway,
Poland, Portugal, Romania, Spain,
United Kingdom

Middle East

15

Afghanistan, Kuwait, Lebanon, Qatar,
United Arab Emirates

North America,
Central America, and
the Caribbean

400

Barbados, Canada, Dominica, Jamaica,
Trinidad & Tobago, United States of
America

Oceania

88

Australia, New Zealand

South America

0

Total

622
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Table 4. Regions/Locations Where Respondents Reported to Work In

IASAS Region

# of Totally and
Partially Completed
Surveys

Countries Represented

Africa

12

Nigeria, South Africa, Uganda

Asia

3

Philippines

Europe

80

Belgium, Cyprus, Finland, France,
Germany, Greece, Hungary, Iceland,
Ireland, Italy, Netherlands, Poland,
Spain, United Kingdom (including
respondents self-reporting England,
Scotland, and Wales)

Middle East

16

Afghanistan, Kuwait, Qatar, United Arab
Emirates

North America,
Central America, and
the Caribbean

333

Barbados, Canada, Jamaica, Trinidad &
Tobago, United States of America

Oceania

77

Australia, New Zealand

South America

0

Total

521

When one looks at the distribution of the respondents, it is immediately clear that the
majority are from English-speaking countries, specifically those in the Western world:
87% of all respondents accessed the survey from servers located in Australia, Canada,
Ireland, New Zealand, the United Kingdom, and the United States. In fact, more than half
of all respondents accessed the survey from Canada alone.
The overwhelming response from these countries may be attributed to two main factors.
First, the survey was in English, making it easier for those from or working in primarily
English-speaking countries to participate: Of the 523 respondents who disclosed their
first languages, 449 (86%) of them said that English was their first language. Likewise,
within the Middle East almost a quarter of all institutions utilize English as the language of
administration, and “while it is not the most prevalent language of instruction, English has
increased in popularity since the 1960s – a trend that is probably related to the growth of
non-public institutions in the region and emerging systems of higher education in the Gulf
States that often include institutions and faculty from overseas” (Bhandari & El-Amine,
2012, p. 4). Second, most of the major student affairs and services professional
associations, through which the research team invited potential respondents, were based
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in Australia, Canada, Ireland, New Zealand, the United Kingdom, and the United States,
making it more likely that student affairs and services practitioners from these countries
were aware of this survey. Indeed, this factor may also explain the lack of response of
our South American colleagues. Since South America was the only region not
represented by an IASAS Regional Coordinator at the time of data collection, it was very
difficult for the research team to reach out to colleagues in this region and encourage
their participation.
In terms of respondents’ geographic mobility, of the 521 respondents who reported their
country of employment, 84 (16%) reported a different country of origin. This trend was
particularly pronounced for the 16 respondents who reported working in the Middle East –
only one of whom worked in his/her country of origin. Respondents working in the Middle
East were primarily from North America, but also from Asia and Europe. This diversity in
student affairs and services practitioners working in the Middle East is likely due to the
fact that many branch campuses and educational hubs exist in that region. In fact, a
number of these respondents’ IP addresses were traced back to servers in the United
States, possibly because they worked for U.S.-based institutions in the region. Another
possible explanation for this phenomenon might be related to the identity development of
these respondents and their distinct ability to adapt to work within multiple cultural
settings. Moore and Baker (2012) referred to people with this type of identity
development as third culture individuals. Third culture individuals have the unique ability
to move between cultures by blending their home culture with their host culture(s) while
establishing a truly multicultural identity. Through their cross-cultural upbringing and
experiences, they are able to effectively communicate across cultural boundaries. For a
more detailed breakdown of respondents’ mobility by region, please refer to Table 5.
Table 5. Mobility of Respondents by Region
Where Respondents Worked
(grouped by IASAS regions)

# (%) of Respondents Who Worked in a Country
Different from Their Country of Origin

Africa

0 (0%)

Asia

0 (0%)

Europe

11 (14%)

Middle East

15 (94%)

North America, Central
America, and the Caribbean

36 (11%)

Oceania

22 (29%)

South America

0 (0%)

Total

84 (16%)
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Among the 523 respondents who responded to the relevant questions, the average
number of years worked in the field of student affairs and services was 12 years (median:
10 years) at the time of the survey. On average, respondents had spent about 5 years
and 8 months at their current positions (median: 4 years).
The respondent pool was also predominantly female. Of the 520 respondents who
answered the question regarding their gender, 382 (73%) identified themselves as
female, 126 respondents (24%) identified themselves as male, and 12 (2%) of them
indicated that they would prefer not to respond. Demographic analysis by IASAS regions
is presented in graphs in the next few pages.
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Demographic Analysis of
the Entire Sample
Years Worked in Student Affairs and
Services (Analytical Sample Size: 522)

Gender (Analytic Sample Size: 622)

Prefer&
No&
Not&to& Answer&
Say&
16%&
2%&

8%&
Male&
20%&

0G5&years&

3%&

Female&
62%&

4%&

1%&

1%&

>5G10&years&
>10G15&years&

26%&

10%&
17%&

30%&

>15G20&years&
>20G25&years&
>25G30&years&
>30G35&years&
>35G40&years&
>40&years&

Years Worked in Current Institution
(Analytical Sample Size: 523)

Mobility of Respondents
(Analytical Sample Size: 519)

Work&
Country&
Does&Not&
Match&
Origin&
16%&

0G5&years&

0%&
2%&
7%&

3%&

1%&
0%&

>5G10&years&
>10G15&years&

23%&
64%&

>15G20&years&
>20G25&years&

Work&
Country&
Matches&
Origin&
Country&
84%&

>25G30&years&
>30G35&years&
>35G40&years&
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IASAS Region: Africa
(Number of Countries in Region: 44)
Country Represented by
Survey Respondents
Number of
(Determined by Locations of Respondents
IP Addresses)
Nigeria
1
South Africa
11
Uganda
3
Only 3 of 44 (6.8%) countries in this region are
represented.
Gender

No&
Answer&
33%&
Male&
13%&
Prefer&Not&
to&Say&
0%&

>15G20&
years&
25%&
>10G15&
years&
0%&

0G5&years&
17%&

>5G10&
years&
58%&

Years Worked in Current Institution
(Analytical Sample Size: 12)

>10G15&
years&
8%&

Mobility of Respondents
(Analytical Sample Size: 12)

Work&
Country&
Does&Not&
Match&
Origin&
0%&

Female&
54%&

Years Worked in Student Affairs and
Services (Analytical Sample Size: 12)

>5G10&
years&
25%&

>15G20&
years&
8%&
0G5&years&
59%&

Work&
Country&
Matches&
Origin&
Country&
100%&
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IASAS Region: Asia
(Number of Countries in Region: 26)
Country Represented by
Survey Respondents
Number of
(Determined by Locations of Respondents
IP Addresses)
India
1
Indonesia
1
Philippines
3
Only 3 of 26 (11.5%) countries in this region are
represented.

Years Worked in Student Affairs and
Services (Analytical Sample Size: 3)

>15G20&
years&
33%&

0G5&years&
34%&

Gender

Female&
20%&

No&
Answer&
40%&
Male&
40%&
Prefer&
Not&to&
Say&
0%&

Years Worked in Current Institution
(Analytical Sample Size: 3)

>15G20&
years&
33%&

Mobility of Respondents
(Analytical Sample Size: 3)

Work&
Country&
Does&Not&
Match&
Origin&
0%&

>10G15&
years&
33%&

0G5&years&
67%&

Work&
Country&
Matches&
Origin&
Country&
100%&
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IASAS Region: Europe
(Number of Countries in Region: 47)
Country Represented by
Survey Respondents
Number of
(Determined by Locations of Respondents
IP Addresses)
Belgium
8
Cyprus
4
Finland
2
France
2
Germany
5
Greece
1
Hungary
1
Iceland
1
Ireland
11
Italy
4
Netherlands
1
Norway
1
Poland
1
Portugal
1
Romania
1
Spain
2
United Kingdom
53
Only 17 of 47 (36.2%) countries in this region
are represented.

Mobility of Respondents
(Analytical Sample Size: 80)

Work&
Country&
Does&Not&
Match&
Origin&
14%&

Work&
Country&
Matches&
Origin&
Country&
86%&

Years Worked in Student Affairs and
Services (Analytical Sample Size: 81)

3%&
9%& 1%&

2%&

11%&

Gender

Male&
28%&

>5G10&years&
>10G15&years&

25%&

>15G20&years&

21%&

No&
Answer&
19%&

Prefer&Not&
to&Say&
0%&

0G5&years&

28%&

>20G25&years&
>25G30&years&

Female&
53%&

>30G35&years&
>35G40&years&
Years Worked in Current Institution
(Analytical Sample Size: 81)

>10G15&
years&
7%&

>15G20&
years&
4%&
>5G10&
years&
36%&

0G5&years&
53%&
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IASAS Region:
Middle East
(Number of Countries in Region: 20)
Country Represented by
Survey Respondents
Number of
(Determined by Locations of Respondents
IP Addresses*)
Afghanistan
1
Kuwait
1
Lebanon
1
Qatar
15
United Arab Emirates
2
Only 5 of 20 (25%) countries in this region are
represented.

Years Worked in Student Affairs and
Services (Analytical Sample Size: 16)

0G5&years&

13%&
6%&

>5G10&years&
44%&

6%&
6%&

25%&

>10G15&years&
>15G20&years&
>20G25&years&

Gender

>25G30&years&
No&
Answer&
20%&
Prefer&
Not&to&
Say&
0%&

Male&
25%&

Female&
55%&

Years Worked in Current Institution
(Analytical Sample Size: 16)

>5G10&
years&
6%&

Mobility of Respondents
(Analytical Sample Size: 16)

0G5&years&
88%&
Work&
Country&
Matches&
Origin&
Country&
6%&

Work&
Country&
Does&Not&
Match&
Origin&
94%&

>15G20&
years&
6%&

*The data presented on this page includes six
respondents who reportedly worked in Qatar but
had IP addresses from the United States, and
excludes one respondent with a Qatari IP
address who worked in the United States.
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IASAS Region: North
America, Central
America, & the
Caribbean

Years Worked in Student Affairs and
Services (Analytical Sample Size: 332)

(Number of Countries in Region: 23)
Country Represented by
Survey Respondents
Number of
(Determined by Locations of Respondents
IP Addresses**)
Barbados
2
Canada
339
Dominica
1
Jamaica
2
Trinidad and Tobago
4
United States
47
Only 6 of 23 (26.1%) countries in this region are
represented.

7%&

4%& 4%&

10%&
17%&

1%&

0G5&years&

1%&

>5G10&years&
>10G15&years&

25%&

>15G20&years&

31%&

>20G25&years&
>25G30&years&
>30G35&years&
>35G40&years&

Gender

Prefer&
Not&to&
Say&
3%&

>40&years&
&

Years Worked in Current Institution
(Analytical Sample Size: 332)

No&
Answer&
Male& 16%&
19%&

0%&

Female&
62%&
8%&

2%&
3%&

1%&
0%&

0G5&years&
>5G10&years&
>10G15&years&

22%&
Mobility of Respondents
(Analytical Sample Size: 329)

Work&
Country&
Does&Not&
Match&
Origin&
11%&

64%&

>15G20&years&
>20G25&years&
>25G30&years&
>30G35&years&

Work&
Country&
Matches&
Origin&
Country&
89%&

>35G40&years&

**The data presented on this page includes one
respondent with a Qatari IP address who worked
in the United States, but excludes six
respondents who reportedly worked in Qatar but
had IP addresses from the United States.
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IASAS Region: Oceania
(Number of Countries in Region: 14)
Country Represented by
Survey Respondents
Number of
(Determined by Locations of Respondents
IP Addresses)
Australia
72
New Zealand
16
Only 2 of 14 (14.3 %) countries in this region are
represented.
Gender

0G5&years&

9%&

7%&0%& 1%&

No&
Answer&
11%&

>5G10&years&

1%&

>10G15&years&
31%&

8%&

Prefer&
Not&to&
Say&
2%&
Male&
15%&

Years Worked in Student Affairs and
Services (Analytical Sample Size: 78)

19%&

>15G20&years&
>20G25&years&

24%&

>25G30&years&
>30G35&years&

Female&
72%&

>35G40&years&
>40&years&

Years Worked in Current Institution
(Analytical Sample Size: 78)

Mobility of Respondents
(Analytical Sample Size: 77)

>10G15&
years&
6%&
>5G10&
years&
22%&

Work&
Country&
Does&Not&
Match&
Origin&
29%&

>15G20&
years&
2%&

>20G25&
years&
3%&

0G5&years&
67%&

Work&
Country&
Matches&
Origin&
Country&
71%&
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Study Limitations
The research team recognizes the inherent limitations in this study. First, the
convenience sampling approach, while seeking maximum variation, was limited to those
who received the survey through an invitation from a professional association’s email
membership list. Considering most of the professional associations that forwarded the
invitation to participate are based in English-speaking countries, this may explain why
responses from Africa, Asia, and the Middle East were quite limited. Although the
research study does not intend to be generalizable to the worldwide population of student
affairs and services practitioners, we recognize the survey may not have reached large
numbers of student affairs and services practitioners whose perspectives were of
interest. The lack of response from certain regions severely limits and truncates the
ability to make meaningful comparisons between regions.
Second, the survey instrument was in English and no translation was available. We
expect a number of potential respondents who received the email invitation were
interested, but felt they could not participate because of a language barrier. It is possible
that several of the respondents who began the survey did not complete it because they
did not have the time, interest, or capacity to translate their responses into English.
Third, because the survey was open-ended and allowed respondents to answer the
questions in their own way, some responses were less detailed than others. This
limitation was compounded by the English-only nature of the survey. It is possible that
respondents for whom English was not their first language experienced greater difficulty
in answering questions with the level of detail and nuance than if the survey was in their
first language. In general, the nature of open-ended responses required the research
team to interpret and make inferences that may not be accurate. For example, some
respondents who indicated their highest educational degree did not specify their
specializations or programs of study so an unknown category was created along with
general degree categories, which do not indicate specializations. Additionally, as one of
the goals of this research study was to examine the commonalities and differences by the
region in which the respondent worked, in cases where missing data existed for country
of employment, the research team made assumptions about the respondent’s country of
employment based on the location of the computer’s IP address. Acknowledging the
potential error such inferences may add to the data, the research team exercised these
judgments as consistently as possible.
It is also worth noting that there are issues inherent in analyzing the data by IASAS
regions, given the diversity that exists between countries that comprise each of these
regions. The research team acknowledges these limitations and invites other researchers
to further this research agenda. We offer the analysis that follows as a place to begin this
important conversation.
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Findings
The focus of the data collection was to learn more about student affairs and services
practitioners from around the world: their socio-demographic characteristics, educational
background and pathways, functional areas in which they work, professional
development, the opportunities they see for their work, the challenges they face, and
what about their job brings them joy. For the purpose of this report, the researchers were
guided by three areas of interest: 1) the educational background and pathways taken by
student affairs and services practitioners; 2) the functional areas in which practitioners
work globally and the range and scope of responsibilities within these various areas; and
3) the professional development in which student affairs and services practitioners
engage. We discuss each of these areas, comparing and contrasting responses by
IASAS region.

Educational Pathways
CONTEXT AND ANALYSIS
It is important to recognize first that the context in which educational credentials are
conferred varies by international jurisdiction and these differences due to culture,
language, and historic norms among others result in credentials that vary by name,
requirements, and time to credential. Despite this acknowledged variation, some general
consistency exists among these factors across the countries and regions of the
respondents to this survey. The large majority of responses were received from
individuals working in Australia, Canada, the European Union, New Zealand, and the
United States. These countries generally follow a tertiary education system that grants a
bachelor’s degree in 3-4 years, a master’s degree in 1-4 years, and a doctoral degree in
a minimum of 3 years (UNESCO, 2011). These degrees are generally awarded as a
progression in this order, where attainment of one is required prior to the pursuit of the
next level degree. There are, however, exceptions and nuances to these general
parameters. For example, the single-cycle degree in Europe is designed to provide a
doctorate in 5-6 years of specialized and progressive studies (Università degli Studi di
Milano, n.d.).
The survey question of relevance for this analysis was: “What is your educational
history/path/background? OR what levels of education have you achieved?” A total of
524 individual responses were received to this question. The data were analyzed using
the highest degree attained/completed, which is significant, in that many respondents in
the sample were working on higher-level degrees, but had not yet attained that degree.
For example, many of those currently holding bachelor’s degrees indicated that they were
working toward a master’s degree, and many with master’s degrees were actively
pursuing a doctorate.
The researchers used their best judgment and expertise to assign responses to the most
appropriate category in some cases where a response was not clear in terms of the predetermined degree categories. Even though educational systems vary across the
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sample, category assignments were typically clear, but not in all cases. If it was not
possible or too ambiguous to be assigned to a degree category, the response was placed
in an “unknown” category.
RESULTS
Based on the responses, education appeared to be important and a high priority for
survey respondents. The vast majority of respondents reported that they currently hold a
bachelor’s degree (or equivalent) or higher degree. Of the total sample, 90% reported an
earned bachelor’s degree or higher.
In terms of the highest degree attained, 11% of all respondents hold doctorates, 51%
hold master’s degrees, and 28% hold bachelor’s degrees. Just 5% of all respondents
reported having less formal education than a bachelor’s degree. In some cases (4%), a
response to the question regarding highest degree attained was not provided by the
respondent or could not be ascertained by the research team. Table 6 summarizes the
educational pathways of the respondents.
Table 6. Educational Pathways of Survey Respondents

# of
IASAS Region
Respondents

Degree Attained
Unknown

Less than
Bachelors
Bachelors

Masters

Doctorate

Specialist

Africa

12

1

0

5

6

0

0

Asia

0

0

0

0

0

0

0

Europe

73

2

6

15

36

14

0

Middle East

16

0

1

7

4

4

0

N. America, C.
America, and
the Caribbean

318

15

14

86

166

36

1

Oceania

105

5

6

35

54

5

0

0

0

0

0

0

0

0

524

23

27

148

266

59

1

100%

4.4%

5.2%

28.2%

50.8%

11.3%

0%

South America
Total
Percentage
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Additionally, many respondents had completed informal and formal training and
certification programs that do not fall into the categories of bachelor’s, master’s, and
doctoral degrees. For example, many individuals had “certifications” or “graduate
diplomas” in areas such as career development or psychology, and had attended
workshops and other educational opportunities and formats. This analysis examines only
formal education in the three primary classifications stated previously, bachelor’s,
master’s, and doctoral degrees.
Regional Information
The greatest number of responses was overwhelmingly from North America, Central
America, and the Caribbean with 318, followed by Oceania (Australia and New Zealand)
with 105, and then Europe with 71 responses. Some responses were received from the
Middle East (16) and Africa (12), but none from South America or Asia, so the latter two
regions were not included in this section of the report.
There were several highlights from the data related to specific regions. For example, a
greater number of respondents from the United States and Canada reported holding
doctoral degrees in the specific field of higher education administration, whereas other
regions had fewer instances of doctoral degrees in this specific area of concentration.
Across most regions of the sample, the percentage of respondents holding master’s
degrees was surprisingly similar, about 50%. Four of five regions were in the 50% range
of those reporting master’s degrees. The United States and Canada, and Oceania were
both at 52%, Africa was right at 50% and Europe reported 49% of respondents holding
master’s degrees. The Middle East region had 25% of respondents indicating they held a
master’s degree.
A level of congruence around major or subject focus for master’s degrees was found
within several of the regions, less so across regions, and there was commonality of
education and psychology concentrations across several regions. In Europe, the most
frequently reported master’s degree concentration was in education and in Oceania the
top two specialized fields for master’s degrees were education and psychology. In the
United States and Canada, the most frequent master’s degrees reported were in
education and counseling psychology. The greatest variation in master’s degree
specializations/majors was within the United States and Canada, although this could be
an artifact of the number of responses from this region.
The greatest percentage of respondents reporting less formal education than a
bachelor’s degree was those from Europe, yet the percentage was small at less than
10%. Those in Oceania reported the greatest amount of “non-degree” education. This
most frequently included workshops, graduate courses, and certificates related to
professional and continuing education. In the African region, respondents reported many
nursing degrees.
There was no clear, common educational focus across the sample in terms of major or
subject specialization, other than respondents reported fairly high levels of education.
The majors and areas of concentration varied widely within regions as well as across all
regions. Many respondents came to their work with degrees outside of education, yet the
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majority of non-education degrees had relevance to higher/tertiary education, for
example, various forms of psychology (counseling, clinical), and social work. There were,
however, numerous examples of discipline-specific degrees such as history, medicine,
and fine arts specialties.
LIMITATIONS
As noted before, the research team used their best judgment to infer highest educational
credential attained. Although care was taken to be consistent across the sample while
cognizant of the educational system of the country, a small amount of error may have
been introduced into the analysis. Respondents often indicated the highest level of
degree attained, for example, an “MA,” MS,” or “MEd,” but did not provide more detail.
Moreover, some of the specialized fields of study reported, particularly those at the
master’s degree level, were abbreviated and/or may not have been the formal name of
the degree, for example, counseling as opposed to counseling psychology. The research
team used it best judgment in consistently categorizing these types of responses across
the sample in all regions. Other types of educational experiences outside of formally
granted degrees were not captured in this initial reporting of the data, but could prove to
be valuable information in subsequent analyses of these data.
SUMMARY
The findings from this study show respondents draw from formal education in a host of
areas as a means to ground their work in student affairs and services. Majors and
specializations within degrees varied significantly, with some level of congruence within
regions but fewer similarities across regions. Building on the functional area work done
by Ludeman et al. (2009) and Osfield et al. (2008), the next analysis area examined the
titles used and functional areas that make up the field of student affairs and services.
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Job Title and Function:
Mapping the Student Affairs and Services Terrain
CONTEXT AND ANALYSIS
A key objective of this research study was to learn of the similarities and differences in
respondents’ job titles, functions and responsibilities. To address this objective, the
research team analyzed data from two questions: “What is your job position?” (of which
617 respondents answered) and “What are your primary job responsibilities?” (of which
599 respondents answered). Respondents varied in the depth to which they described
their job responsibilities. Some respondents provided a phrase or two like “pastoral
support and organizing extracurricular activities” while others included bullet-point detail
similar to that provided on a résumé or job description. Some who skipped the job
responsibilities question had titles that suggested they had a very large portfolio (for
example, Associate Vice President, Student Services). Others had job titles that strongly
suggested the functional unit where they worked (for example, Residence Life), and/or
the type of responsibilities associated with that title (for example, Nurse). From these two
questions, the research team categorized the responses into functional areas. We also
detailed the range of the types of responsibilities associated with those practitioners
working in this area. There were three cases where respondents provided a vague job
title without elaborating on their job responsibilities. In these situations, the respondent
was not categorized. A number of respondents indicated job titles or responsibilities that
suggested they worked across multiple functional areas identified in this report. Although
the research team used their best judgment, certainly the depth and breadth of
respondents’ job responsibilities defies simple categorization to a single functional area.
The research team fully acknowledges this limitation to the analysis.
A second objective of this analysis was to examine the extent to which job titles, functions
and responsibilities varied by IASAS region. To achieve this objective, the research team
examined the titles, functions and responsibilities in light of the respondent’s country of
employment. As noted before, in cases where respondents did not provide their country
of employment, the research team used respondents’ IP addresses.
The research team recognized the inherent limitation in analyzing these data by IASAS
region. Great differences exist between the countries that comprise the various IASAS
regions. The present analysis was not intended to suggest the absence of meaningful
differences in job functions and responsibilities between countries within a region. Given
the exploratory nature of examining the field of student affairs and services within an
international perspective, we believe this analysis highlights the similarities and
differences across educational regions. The number of respondents who reported
working in the various functional areas is provided in Table 7. Given the small number of
respondents from across the IASAS regions for any one functional area, we present only
the total number of respondents for each area.
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Table 7. Distribution of Functional Student Affairs and Services Areas
Functional Area

# in Area

Functional Area

# in Area

Advising
Student Advisor
Academic Advising

23
8

Health Services

34

Academic Programs/Affairs

6

Housing and Residence Life

43

Assessment

7

International Services

27

Career Services

35

Judicial/Student Conduct

7

Child Care

1

Library

4

Community Outreach

6

Learning Skills and Strategies

35

Communications

4

Religious, Spiritual and Inner
Development

3

Counseling

58

Senior Student Affairs and
Services Officers

Enrollment Management
Recruitment
Admissions
Registrar
Financial Aid
Financial Services

2
8
10
10
1

Equity
Aboriginal/Indigenous
Accessibility/Disability
First Generation

127

Sport and Recreation

4

5
11
40
4

Student Affairs Administration

14

Faculty

3

Student Life

69

Gallery

1

Technology

3

Graduate Student Services

1

Advising
General Practitioner Model: Student Advisor – Similar to the medical model in which a
person sees a general practitioner (or family doctor) for their basic health care, a general
student advisor is a staff member who serves as a single point of contact for students’
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academic, non-academic (referred to as “student welfare” in Europe and Oceania), and
university matters. One respondent from North America noted four strategic priority
actions for this role: “Preparedness (confidence); Financial; Career Clarity (Goal-setting)
and Resources (e.g., counseling, study workshops, Learning Strategists,
etc.).” Situations that cannot be resolved by the student advisor are referred to
“specialists” in career services or the Office of the Registrar for example.
As noted previously, the terminology used by practitioners varied by region. In Oceania,
respondents identified titles such as “student advisor” or “student services advisor.” The
terms “student affairs” and “student services” were used interchangeably as were the
words “advisor” or “officer.” In North America, respondents indicated titles such as
“student success advisor,” “student success facilitator” or “student success mentor” for
this position. These roles can be further differentiated to provide increased support to
students’ orientation and transition to the institution.
Academic Advising – Respondents who indicated that they were involved in academic
advising reported their primary responsibilities as assisting with students’ program of
study planning, typically including advising with respect to degree and major
requirements and assisting with academic appeals. Many student advisors (described in
the previous section) also served as academic advisors but there were other respondents
for whom academic advising was their sole function.
Academic Program/Affairs
Most of the respondents in this area discussed their work in terms of coordinating
programs for an academic department or in some cases a faculty or college, for example
the College of Business, to support student learning. Responsibilities within this area
were quite diverse and included coordinating supplemental instruction programs,
academic bridge programs for students who may need extra support or who were
conditionally admitted to the institution, as well as prior learning assessment and
recognition.
Assessment
Respondents in this area generally described responsibilities that assessed and
evaluated programs and services within the area of student affairs and services. This was
particularly the case for the respondents from North America. Others, primarily from
Europe, described slightly more institutional research emphases like examining factors
associated with student persistence, policy implementation analysis, and internal quality
assurance procedures.
Career Services
Generally, practitioners in this functional area described: a) assisting students to develop
their career path through interest inventory diagnostics and career counseling, b)
supporting students’ understanding of a career search (developing cover letters,
resumes, interviewing skills, etc.), and c) liaising with employers. A couple respondents
from Oceania noted they worked directly with faculty to embed career development
activities within the curriculum while others from North America commented their liaison
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with employers helps to understand current and emerging industries, market trends, and
skills/competencies necessary for today’s workplace.
Child Care
Only one respondent from Europe identified this job area, although childcare was noted
within the portfolio of a number of senior student affairs and services officers (SSASOs).
Childcare is a fairly common functional area within the student services portfolio in
Europe, particularly in Germany. As more adult/mature learners enter postsecondary, it
will be interesting to see if childcare provision is increasingly considered an important
support service for students.
Community Outreach
Respondents described their work in the community in terms of facilitating experiential
learning activities broadly defined. These activities included liaising with employers to
establish co-operative education opportunities, internships, and other forms of workintegrated learning as well as connecting with social service and other non-profit
agencies in developing service-learning and volunteer placements.
Communications
Practitioners indicated either responsibility for the communications originating from either
the entire student affairs and services area or from a specific unit, like housing. In
general, the scope of communication material within these staff members portfolio
included hard copy items like magazines, newsletters and press releases as well as
digital material including websites, digital ad screens, and social media (such as
Facebook and Twitter).
Counseling
Counseling was one of the largest functional areas with 58 respondents. Counseling
roles included conducting individual and group counseling, training other staff and faculty
with regard to mental health awareness and crisis intervention protocol. Some overlap
exists in the job functions of those who identify as a “counselor” and “advisor,” particularly
in the Oceania and Canadian contexts. Part of this conflation of roles and responsibilities
may be the result of the evolving nature toward psychological counseling provided by
counselors across North America. Historically, counselors were responsible for a host of
functions: academic counseling, career counseling and personal counseling. However, in
recent years, counselors’ time is disproportionately distributed to personal counseling
matters, particularly in relation to increasing mental health demands (Dietsche, 2013). In
the Canadian context, it is not uncommon to find health and counseling services and in
some cases, services for students with disabilities, reporting to the same supervisor and
located in the same or adjacent physical spaces (Seifert, Arnold, Burrow & Brown, 2011).
Enrollment Management
This is a large functional area within the field of student affairs and services as it starts
with recruiting students, continues through an offer of admission, may involve credit
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articulation and transfer, begins in earnest with registration and tuition/fee collection, and
is maintained through ongoing degree audit processes. Recognizing the breadth of this
area, component functions based on respondents’ descriptions of their primary roles are
discussed separately. Please note these functions are not discrete as many of the
respondents identified the fluid and overlapping nature of their responsibilities.
Recruitment and Admissions – Respondents who indicated working in recruitment
described attending fairs and open houses, communicating with prospective students
about opportunities for study at their institution, and extending an offer of admission.
Registration – Irrespective of respondents’ geographic location, the Office of the
Registrar was at the nexus between duties associated with student progress (class
registration, degree auditing, and preparing documentation for graduation) and academic
departments/faculties with regard to timetabling and exam scheduling. Often the Office of
the Registrar was tasked also with some level of academic advising and almost always
the interpretation and enforcement of academic policies and procedures.
Financial Aid – Great consistency existed in terms of responsibilities within the financial
aid portfolio across countries. Planning and managing institutional and state-provided
financial support for students is the centerpiece of the work. These funds may include
need-based grants and bursaries, loans, scholarships, and hardship funds. Respondents
from North America and Europe identified that developing students’ financial literacy was
also within their purview.
Financial Services – Financial services often included tuition and bill collecting as well
as oversight of the student employment program.
Equity
The emphasis on equity was based on a commitment to create a welcoming and
inclusive environment in which students, staff and faculty from diverse backgrounds are
respected and valued. Equity strategies include (but are not limited to): 1) recruiting a
diverse student body, staff and faculty pool; 2) insuring the curriculum represents diverse
cultures and perspectives; and 3) proactively addressing policies and practices that may
unintentionally marginalize or stigmatize particular groups. One respondent described the
position as providing “education and training of students, staff and faculty into how to
create more accessible spaces for all ‘identities.’” Equity and diversity was further
discussed in roles that targeted specific groups of students as detailed below.
Aboriginal/Indigenous – Respondents who supported Aboriginal students frequently
identified a large breadth to their portfolio which included recruitment and outreach
activities with local tribes/clans, financial aid support, coordinating culturally appropriate
orientation, counseling and activities, and developing student leaders to interface with
their peers, the institution, and their home communities.
Accessibility – Depending on the respondent, this functional area was also referred to
as “Disability Services.” Respondents from North America and Europe used both the
accessibility and disability terminology. Respondents in this functional area assisted
students in securing financial support for assistive/adaptive technologies, trained
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students and faculty in adaptive technologies, supported students and faculty to develop
learning strategies appropriate for specific learning profiles, insured accommodations
were provided according to relevant legislation and case law.
First Generation – “First generation” typically referred to students who are the first in
their family to attend a postsecondary institution, although other operational definitions
exist and vary by jurisdiction. The portfolio of responsibilities within positions focused on
supporting first generation students was quite similar to the staff who supported
Aboriginal students. The main difference was staff were not responsible typically for
recruitment and community outreach.
Faculty
Three respondents indicated they were faculty members. In the context of the United
States, those who would have responded to this survey were likely faculty members who
teach in graduate professional preparation programs in higher education and student
affairs. In other countries within North America and other IASAS regions, it is not
uncommon for faculty from a wide range of disciplines to serve in senior roles in student
affairs and services administration.
Gallery
Although only a small number of respondents indicated oversight of an art gallery as their
student affairs and services’ functional area, it was not uncommon for senor student
affairs and services officers to note the student art gallery was in their portfolio of
supervisory responsibilities.
Graduate Student Services
A small number of respondents indicated the focus of their work supported graduate
students. The job responsibilities within this area were similar to those in equity areas
such as Aboriginal/Indigenous and First Generation student services. Respondents
described their responsibilities to include program development, coordination and
evaluation as well as managing orientation and transition events.
Health Services
Respondents employed in health services indicated a diverse range of responsibilities
with some involved in the provision of primary health care including diagnosing and
prescribing for minor ailments, immunizing as well as testing for communicable diseases.
However, these respondents and others who work in health services also shared their
involvement in health promotion and education (as noted by respondents from North
America and Africa) as well as policy development (Africa).
Housing and Residence Life
In general, respondents indicated responsibilities for property and occupancy
management, budget and capital expenditures, as well as the wellness and welfare of
student residents. The latter, which may include the development of “leadership,
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mentorship and personal life-skills-for-success programming” is referred to as “residence
life” by most North American respondents and as “pastoral care” by a number of
respondents from Oceania. Respondents from North America and Africa also commonly
referred to job responsibilities including community building as well as enforcing student
non-academic conduct policy and being “on call” for emergency and crisis response.
International Services
This functional area was multi-pronged. Respondents described the work they do to
support international students who are studying in a foreign country, including visa and
immigration assistance, support through the admission and enrollment process,
identifying possible funding avenues, orientation, academic advising, peer mentoring, and
coordinating cultural and social programming. They also detailed a similar array of job
functions in terms of supporting in-country students to study abroad. Supporting students
both who are international as well as domestic who are studying abroad seemed to be an
important role for practitioners across the world. A number of respondents identified
building relationships with international governments, industry and institutions with regard
to establishing research and education collaborations (research and real estate
partnerships, memorandums of understanding, and articulation & transfer agreements).
Judicial/Student Conduct
Depending on the respondent, the judicial role may include academic and non-academic
issues. Academic issues were often related to academic integrity, academic appeals and
at-risk student behavior. Non-academic issues often dealt with issues related to
discrimination and harassment or other matters that abridged the Student Code of
Conduct or Student Handbook. Knowledge of students’ rights and legal protection
appeared implicitly as a competency necessary for practitioners in this functional area.
Library
Few respondents (and all from either North or Central America) identified their work
located within a library. Although respondents identified tasks like shelving, cataloguing,
managing circulation and maintaining the collection as key responsibilities, each
respondent also noted the importance of helping students best use the collection
resources for research, and correctly conduct and cite research.
Learning Skills and Strategies
This was a diverse functional area and included an emphasis on assisting students to
develop general strategies for academic success (learning strategies, test-taking and
note-taking strategies, study strategies, time management, etc.) as well as a narrower
focus on specific learning skills (writing, reading for improved comprehension, math,
quantitative reasoning, etc.). Some respondents indicated responsibility for developing
learning skills programs for specific subgroups of students: first generation, students with
accessibility needs, athletes, students for whom the language of instruction was their
second language, students in specific courses (for example, Organic Chemistry) or fields
of study (for example, Engineering), etc. These respondents often noted their work has
multiple facets: from developing promotional materials and online resources to
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conducting research and assessment on the area’s programs and services. Respondents
also indicated supervising peer mentoring, tutoring and note-taking programs as well as
reaching out to faculty. One respondent from Europe commented on promoting the
integration of generic skills in disciplinary teaching, which speaks to the collaborative
work with faculty colleagues.
Religious, Spiritual and Inner Development
A small number of respondents (all from North America) identified their primary job
responsibility as serving the spiritual and religious needs of students. Two of the
respondents specifically mentioned that their role included raising “religious literacy” and
engaging “students in questions of inclusion and difference, especially religious diversity.”
Senior Student Affairs and Services Officers (SSASO)
This survey was completed overwhelmingly by those with a broad supervisory portfolio.
Scope of responsibility was communicated through senior level titles, although these
varied considerably by region. In North America, senior student affairs and services
officers (SSASOs, also referred to as chief student affairs officers in other literature)
tended to carry the title of Vice President/ Provost or Associate/Assistant Vice
President/Provost whereas SSASOs from Oceania, Europe and Asia also reported titles
such as Head, Head Master, Deputy or Director.
Beyond the title differences, SSASOs breadth of responsibility also varied. Some
respondents reported an extensive portfolio including enrollment management functions,
health, counseling and accessibility services, career services, learning skills, equity
areas, student life as well as ancillaries such as housing and dining. This was in contrast
to other SSASOs, often whose title was Director or Dean and who reported a broad
portfolio but one focused more on areas within student life. Given the variation across
and within regions, it was difficult to categorize definitively respondents in the most senior
level within an organization from midlevel managers.
The scope of responsibility seemed to fall within several categorizations. Several
respondents indicated having more of an administrative portfolio which they referred to as
student services and was noteworthy in its inclusion of enrollment management
functions. Those who did not have enrollment management functions referenced their
portfolio in terms of its student success or student support areas. Commonly, this
included a focus on orientation and transition to the institution, learning support, career
services, students’ physical, emotional and mental health, and services for specific
groups of students. A final distinction seemed be the extent to which the respondent had
responsibility for student life areas including orientation and transition, housing and
residence life, clubs, organizations, leadership development, and student conduct and
crisis response. See Table 8.
Perhaps what is most noteworthy about this examination is the variation in the scope of
responsibilities that existed across senior and midlevel managers from organizations
around the world. Some of the SSASO respondents from North America indicated having
responsibilities that spanned the three variations of portfolios in Table 8. One respondent
indicated a portfolio that consisted of more than 15 departments, over 150 unionized staff
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and a budget over US$10 million. With the SSASO having such a broad portfolio, it would
not be unusual in such cases to have a midlevel manager who has a title of Assistant,
Manager, or Director have responsibility for one or more of the areas listed in any of the
above portfolios detailed in Table 8. Respondents from North America certainly detailed
additional levels in scope of authority and responsibility. Comparably, in other
jurisdictions, like some countries in Europe and Asia, the senior student affairs and
services officer had the same scope of functional area responsibility as the midlevel
manager in North America but also served in the strategic planning and policy
development, governmental reporting, and other roles consistent with the SSASOs from
North America.
Table 8. Variation in SSASO Portfolios
Student Services

Student Success
(or Support)

Student Life

Enrollment Management
(Recruitment, Admissions,
Registrar, Financial Aid)
Career Services

Career Services

Health, Counselling and
Accessibility Services

Health, Counselling and
Accessibility Services
Learning Skills
Equity Areas

Equity Areas

Orientation and Transition

Orientation and Transition
Housing & Residence Life
Clubs & Organizations
Sport & Recreation
Leadership, Co-curricular
Engagement
Judicial/Student Conduct

Sport and Recreation
Irrespective of region, the four respondents from this functional area spoke of their work
to plan, promote and engage students in healthier lifestyles through sport and exercise
programs.
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Student Affairs Administration
This area varied in the scope of the role quite considerably. In the main, this function
supported either a senior leader (typically, a director) or the student affairs and services
staff. Many respondents identified clerical responsibilities such as managing and
disseminating communication from divisional meetings, photocopying, maintaining
supplies, organizing meetings, processing reimbursements, etc. as these pertain to
supporting senior administrative heads of the area and other staff. However, a few
respondents identified their role as providing strategic direction and support to the
division’s initiatives and special projects as they relate to supporting the institution’s
strategic plan and expanding partnerships across campus.
Student Life
Respondents referred to this area by a host of names: student life, campus life, student
engagement, and in some cases student development. Respondents who had titles
related to student life often noted having responsibility for leadership development
programs, oversight of student clubs and organizations, co-curricular programming and
engagement, as well as orientation and transition, particularly with regard to peer mentor
programs. Worldwide, practitioners who work in student life commented that their focus
was on connecting students with each other and the campus. In several cases,
respondents noted that they developed and implemented programs and activities that
“support the needs and foster the personal growth of students.”
Technology
Although only three respondents indicated technology was the focus of their work, the
respondents from Europe, North America and Asia consistently reported responsibility to
address student and staff problems and improve ability in using technology. One
respondent also shared an emphasis on forecasting technology trends in terms of system
development.
LIMITATIONS
A significant limitation within this analysis was the level of inference that the research
team had to make to categorize the responses. Given the cultural variation among our
respondent pool, it is not clear from the data collection tool precisely what respondents
meant when they said, for example, “advise students.” The research team attempted to
be consistent in their analysis but some level of error is inherent in this process.
Commensurate with the interest in noting regional similarities and differences, the crossregional comparisons are limited due to the discrepancy in the number of responses
across the IASAS regions.
SUMMARY
Student affairs and services practitioners’ job responsibilities spanned a host of functional
areas. For the most part, respondents’ roles enabled students to engage in
postsecondary study through recruitment, admission, registration, financial assistance,
housing and dining, and accommodations for students with disabilities. Other roles
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supported students throughout their studies and into their careers through orientation and
transition, health and counselling services, learning skills and career services. Still other
functional areas complimented the academic program by providing students with a
fulsome experience through co-curricular engagement in clubs, organizations, leadership
development programs, sports and recreation.
With functions spanning from student matriculation to graduation, student affairs and
services practitioners have a connection to students at every step of their journey.
Whether due to respondents’ commitment to being “good company” on students’
journeys (Baxter Magolda, 2002) or their interest in best serving their organization,
survey respondents shared a commitment to professional development. The next section
details how the respondents engage professionally to be current in their work, network
with colleagues, and improve their practice.
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Professional Development
CONTEXT AND DATA ANALYSIS
In his investigation about preferred methods of professional development amongst
student affairs and services personnel, Roberts (2007) found that those new to the field
were most likely to engage in program courses, mid-level managers preferred attending
conferences, and senior officials often read professional journals and books. In this study,
it was found that organized learning events (e.g., workshops, conferences, training
sessions, courses) and reading professionally-related materials were the two most
popular professional development activities amongst respondents as well, regardless of
the regions in which they worked – more than half of them engaged in these activities.
Still, respondents reported other activities that the researchers thought were worth
mentioning. This section will provide a snapshot of the kind of professional development
activities in which respondents engaged.
This analysis focused on the activities that student affairs and services practitioners
engage in to further develop their knowledge and skills. A total of 517 respondents
answered the question “Outside of formal education (degree, certificates, classes), what
do you do to gain knowledge and skills that assist you in your job/position?” The research
team first examined responses, generally, to identify general themes based on the types
of professional activities reported. The responses were then scrutinized again
individually, and coded based on the themes identified. Finally, the research team
compared responses between IASAS regions. The results are summarized in Table 9.
RESULTS
Attending organized learning events was definitely the most popular professional
development activity among the survey respondents, and this was true across all regions.
These events could cover workshops, conferences, training sessions, and courses at
local institutions. A little more than half of all the respondents engaged in reading, and
they read a variety of materials, from professional journals and books, to newspapers and
magazines.
Of note in the study was the important role networking and collaboration played in the
professional development of the respondents from all the regions, almost half of whom
said that these connections – formal or informal – helped them gain more information and
insight into their work. Many of the respondents – particularly those from Asia, Europe,
North and Central Americas and the Caribbean – specifically referred to professional
organizations and associations as important facilitators of these learning and networking
opportunities.
More than a quarter of the respondents mentioned the use of online resources in their
professional development. These resources ranged from the use of social media (e.g.,
Twitter, Facebook, LinkedIn), subscription to email listservs and forums, massive open
online courses (MOOCs), webinars, to general browsing of relevant materials. This
illustrated the importance of communication technology in helping student affairs and
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Table 9. Number (and Percentage) of Respondents that Cited Particular PD Activities
IASAS Regions*
PD Activities

N. Am.,
C. Am.,
& the
Caribb.
(330)

Oceania
(77)

Total
(517)

Africa
(11^)

Asia
(3)

Europe
(80)

Middle
East
(15)

Training /
Workshops /
Conferences

7
(64%)

3
(100%)

44
(55%)

10
(67%)

237
(72%)

57
(74%)

358
(69%)

Formal
Education

1
(9%)

0
(0%)

10
(13%)

1
(7%)

25
(8%)

6
(8%)

43
(8%)

Reading

5
(45%)

0
(0%)

35
(44%)

6
(40%)

185
(56%)

40
(52%)

271
(52%)

Social Media /
Online
Resources

2
(18%)

0
(0%)

14
(18%)

2
(13%)

106
(32%)

17
(22%)

141
(27%)

Professional
Organizations

1
(9%)

1
(33%)

18
(23%)

1
(7%)

75
(23%)

13
(17%)

109
(21%)

Network /
Collaboration

2
(18%)

2
(67%)

40
(50%)

5
(33%)

157
(48%)

41
(53%)

247
(48%)

Teaching /
Supervising /
Mentoring

0
(0%)

0
(0%)

3
(4%)

0
(0%)

29
(9%)

12
(16%)

44
(9%)

Conduct /
Disseminate
Research

0
(0%)

0
(0%)

7
(9%)

3
(20%)

39
(12%)

10
(13%)

59
(11%)

Working

2
(18%)

0
(0%)

9
(11%)

3
(20%)

49
(15%)

12
(16%)

75
(15%)

Self-Care /
Volunteering /
Community
Work

1
(9%)

1
(33%)

8
(10%)

1
(7%)

52
(16%)

7
(9%)

70
(14%)

* South America is excluded from the table, as there was no respondent from that region.
^ Bracketed numbers under the regions’ names indicate the number of respondents from those
regions who answered the question regarding professional development activities.
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services personnel connect and learn. Other forms of professional development that were
identified by the respondents included reflecting on and learning from their work,
volunteering and being involved in the larger community to maintain balance, conducting
and disseminating research, and teaching or supervising.
The former two activities – working and volunteering – spoke to the importance of
experiential learning even for student affairs and services personnel. With regard to
working, respondents mentioned how the actual doing of the work gave them the
opportunity to interact with and learn from students, implement different best practices
and strategies, then reflect on areas for improvement after experimentation. Indeed,
learning through working was the third most mentioned professional development activity
in Africa and Asia. As for volunteering, some respondents mentioned the need to be
engaged in the community so they could appreciate and learn from different
perspectives. Volunteering not only provided opportunities for respondents to hone their
skills, but also to maintain their work-life balance. The importance of self-care was
explicitly mentioned by a number of the respondents.
The latter two activities, teaching and research, were more commonly mentioned in the
Middle East (for research only), Oceania, and North and Central Americas and the
Caribbean. Some of these respondents taught at college level and supervised interns,
while others participated in mentorship programs in their institutions. The research
activities that these respondents took part in included desk-based research (mostly for
best practices in other institutions), empirical research, as well as the dissemination of
research results at conferences.
In addition to reflecting the age-old tradition of apprenticeship – the practice of learning
by doing – that is honored and practiced worldwide, respondents’ professional
development activities exemplified the more theoretical experiential learning model
proposed by David Kolb (1984). Kolb’s model suggests that learning involves meaningmaking from direct experience, and occurs through the cycling of four stages: (1)
Concrete Experience – actually performing a task, or experiencing a situation first-hand;
(2) Reflective Observation – considering what works and what does not work in that
experience; (3) Abstract Conceptualization – arriving at some conclusions about the
experience that can be applied to other similar situations, as well as suggestions for
improvement in the future; and (4) Active Experimentation – putting the new ideas into
action, which brings the cycle back to its first stage. As a group, the respondents
definitely seemed to be active learners who engaged in many hands-on activities for their
professional development.
LIMITATIONS
The biggest limitation to the data analysis was the great discrepancy between the
numbers of responses from the different regions. Respondents from North and Central
Americas and the Caribbean (specifically those from Canada and the United States),
Europe, and Oceania dominated the sample, thus making cross-regional comparisons
problematic. With an analytical sample size of four, the responses from Asia could hardly
be seen as representative for the entire region.
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Another potential limitation was that this analysis was performed based on the
country/region in which the respondents worked. In the case of the Middle East, where all
but one respondent were originally from overseas, one might question whether these
responses more accurately reflected the professional activities that staff indigenous to
that region engaged in, or the approach to professional development in the respondents’
countries of origin or countries in which they received their education.
SUMMARY
The general picture suggests student affairs and services practitioners engaged in
basically the same kinds of professional development activities, and the patterns of their
engagement were quite consistent across regions. This was particularly true for the top
three activities: attending organized learning events, reading, and networking or
collaborating with colleagues.
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Review/Discussion of Findings
Globalization has had profound effects on higher education. One need not look further
than the opening of North American universities in other parts of the world, the launch of
Massive Open Online Courses, or the increased global mobility of scholars, faculty,
students, and staff. Globalization has promulgated a convergence of ideas and practices.
Despite concerns regarding globalization’s homogenizing force, higher education
systems remain diverse, drawing on the deep-seated cultural values and environmental
factors particular to their local contexts (Stromquist, 2007). Recognizing both global and
local forces, this study sought to develop a greater understanding of the practitioners who
work in student affairs and services worldwide. With increasing student mobility (Gürüz,
2011) and UNESCO’s call to “provide adequate student services” (UNESCO, 2009, p. 9),
the need was present to build on the seminal works by Ludeman (2009) and Osfield
(2008) and their respective colleagues by asking those working in student affairs and
services to share their experiences and perspectives.
This report details the educational pathways, job title and responsibilities, and
professional development shared by more than 500 respondents from around the world.
The research team was mindful to honor the experiences of each practitioner and
encourages careful consideration before interpreting these findings to inform student
affairs and services practice cross-culturally. However, the findings suggest a number of
common areas student affairs and services practitioners from around the world share.
These include at least one postsecondary credential, subtle differences in the titles and
range of responsibilities across functional areas, and a commitment to professional
development, particularly by engaging in opportunities provided by professional
associations. This section details the intersections between these commonalities. We
conclude with suggestions of how these findings may inform the professional
association’s support of practitioners’ development.
As noted earlier, these findings are not intended to be generalizable to the population of
those who work in student affairs and services. The research team acknowledges the
majority of responses were received from countries where English is the first language of
most people. To that end, those who responded to the invitation to participate in the
survey represent a portion of the field but certainly do not represent the breadth of
student affairs and services practitioners worldwide. Additionally, those who responded
but for whom English is not their first language may have had difficulty providing nuanced
and context-rich responses. Despite these limitations, this study breaks new ground in
soliciting the voices and perspectives of student affairs and services practitioners from a
global perspective.

Connections Across Analysis Areas
Recognizing that student affairs and services practitioners are working in a higher (or
tertiary) education context, one might expect survey respondents to be a highly educated
group overall. This was indeed the case with 90% of respondents indicating that they had
earned at minimum a bachelor’s (or equivalent) degree. This rate of bachelor’s degree
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attainment places the sample in the top 7% of the world population in terms of
educational attainment (Lancaster, 2011). The number of those with advanced degrees
was also significant with 62% of the sample holding master’s or doctoral degrees.
In addition to having attained higher education credentials, respondents were also
actively engaged in graduate programs of study at either the master’s or doctoral level,
signaling their continued interest in, and the importance of, formal education. There was
a considerable number of respondents with bachelor’s degrees who were currently
pursuing master’s, and those with master’s degrees who were currently pursuing doctoral
degrees. This finding underscores the desire of this population to continue learning and
receiving additional, formal educational credentials.
It is important to note the variation among the focus of advanced degrees within the
respondent pool. Although many respondents indicated graduate work in education or
psychology, respondents were also pursuing advanced degrees in a host of diverse
fields. This may be indicative of the interdisciplinary nature of the student affairs and
services field internationally. As noted in the job title and functional area analysis, the
scope of responsibilities for this work spans the areas of health and counseling services,
career and leadership development, civic engagement and community outreach, physical
plant and facilities management, human and fiscal resource development and oversight,
to conflict resolution and crisis response. The breadth in the student affairs and services
portfolio is immense and likely benefits greatly from the multiple perspectives brought to
bear by staff with such a diverse educational background.
The variation in scope of responsibility within student affairs and services was evident in
the functional area analysis and further refined in examining the SSASO portfolio. These
findings demonstrate the lack of congruence in titles across global contexts. More
equitable comparisons and contrasts can be made when examining the functions within a
portfolio as well as student affairs and services practitioners’ contributions to institutional
as well as system-wide strategic planning and policy development.
Practitioners within these wide-ranging areas may identify with student affairs and
services work from different vantage points. Some staff may identify with their functional
area, for example, housing and residence life or career services, while others may
identify more broadly as a member of the field of student affairs and services. Finally,
others may identify based on their profession (nursing, medical doctor, counsellor, social
worker, etc.) whose employment is in the higher (or tertiary) education context. These
vantage points as they connect to one’s identity as a professional (or not) was certainly
shared by members from Asia and Africa on the IASAS listserv. The multiplicity of these
vantage points suggests the need to develop professional development opportunities,
which acknowledge and engage practitioners and professionals who see their work from
various vantage points.
Although most respondents reported a high level of formal education, 5% of respondents
reported educational pathways that did not consist of formal credentials. These
alternative pathways included certification programs and other informal means of
professional development. Whether through formal degree programs or attendance at
workshops or conferences, survey respondents indicated an interest in and commitment
to professional development through many different kinds of activities.
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It would appear that cross-regional variations between the kinds of professional
development activities respondents engaged in were minimal. Across all regions,
respondents pointed to organized learning events (e.g., workshops, conferences) and
reading as their main modes of professional development, which is consistent with the
findings of Roberts (2007). Almost half of the respondents mentioned networking as an
important means of professional development, and they maintained contact with their
colleagues who worked in the field. Other important professional development activities
included learning by doing, as well as learning through online resources. A few people
also pointed to teaching and research as their means of keeping up-to-date with
developments in their work area.
The consistent reference of in-person contact and “hands-on” doing of the work reflect
the importance of experiential learning as a form professional development. It is worth
noting that respondents from across the IASAS regions referred to professional
associations’ resources, services and events as essential to respondents’ professional
development. Professional associations play a key role in facilitating respondents’
learning, providing networking opportunities, and disseminating research and practicefocused articles through a variety of publication outlets. Indeed, international and regional
professional associations can provide a venue where practitioners around the world can
come together for constructive dialogues, challenge assumptions about the nature of
student affairs and services work, and discuss the extent to which “best practices” from
other countries may or may not work in different national or institutional contexts.

Implications for Professional Development and Practice
Given respondents’ educational attainment, formal coursework in the traditional format of
bachelor’s, master’s, and doctoral degrees may have implications for the types of
professional development sought by student affairs and services practitioners and offered
by providers such as professional associations (like IASAS), non-governmental
organizations (like UNESCO), or individual colleges or universities. This information can
be viewed in the context of what was reported about professional development by the
study’s respondents. Taken together, they provide a roadmap for developmental
activities, both formal and informal.
The variation among degree concentrations could be evidence of a need for a more
common or unified advanced degree in student affairs and services that has broad
appeal and considers local, cultural aspects. Formal education could be combined with
informal, taking on an overall educational perspective of learning and acquiring skills and
knowledge.
The global stage of student affairs and services presents multiple professional
development objectives that acknowledge the variety of knowledge, skills and attitudes
required based on functional area and the way in which one identifies with and
approaches their work and role. Professional associations have an opportunity to use
these findings to tailor professional development opportunities that recognize the multiple
contexts from which practitioners engage this work. Based on the data collected in this
study, professional development could take many forms to help support the learning
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aspirations of respondents. Following are four general categories of types of learning
development:
1. Context-specific professional development, related to doing professional work in
a higher (or tertiary) education context. Developmental activities in this category
would seek to provide context to those working in student affairs and services
and approach content from a generalist perspective.
2. Issue/area-specific professional development which would support the
practitioner seeking guided reading and discussion around a specific issue such
as mental health, conflict resolution/restorative justice, crisis response; or
functional areas such as registrarial, financial assistance, career development,
housing and residence life, etc.
3. Formal educational credentials, primarily in the form of bachelor’s, master’s and
doctoral degrees. This category suggests further discussion around common
ideologies for student affairs and services curricula. Is there a need or desire for
common learning outcomes or competencies, subject matter, etc.? How does
degree development of relevant professions such as nursing, medicine,
counseling, or social work play into formal credentials?
4. Reading circles (both in person and virtual). This form of professional
development would focus on the discussion of issues, ideas, opportunities, and
challenges one faces in their day-to-day work. Goals are increased networks and
knowledge to inform practice.

Implications for Future Research
This report is the first in a series of publications detailing findings from the Student Affairs
and Services in Global Perspective research study. It describes the research aims,
methodology, initial results, and future possibilities of this research agenda. Subsequent
steps will be taken to more fully ameliorate the data and issues relevant to student affairs
and services work globally. The following sections detail recommendations for future
research and publication outlets to disseminate these findings to a wider audience.
RECOMMENDATIONS FOR FUTURE RESEARCH
While response to the survey was good, the distribution methodology may be improved
for increased response. It may be possible to create another survey instrument that
collects additional information on the same queries as the first survey by retooling the
way in which the questions are asked on the second iteration. Also, questions can be
added based on issues raised, emergent themes, or data deemed missing from the
original survey. As the data were analyzed the researchers noted concepts, ideas, etc.
for which more data can be collected in the future. This information will help the
researchers craft and conduct follow up queries in the most appropriate formats and
gather additional detail and nuance on important themes. Given the practical and
generally successful data collection process, it is likely that a similar methodology would
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be employed in any future deployment of a survey instrument. A similar, yet updated
approach may generate additional and more targeted information from the target
population. Certain regions or countries not represented in the initial survey may be
targeted to enrich the data pool and provide additional information.
The research team was extremely sensitive to the issues of language and culture, and to
that end, intentionally identified the limitations of the current study. In the description of
the sample, the research team acknowledged the dearth of responses from several
IASAS regions, particularly South America. Although the study did not seek to be
generalizable to the global population of student affairs and services practitioners, the
survey instrument’s English-only availability clearly limited the feasibility of participating to
large numbers of practitioners whose experiences and perspectives are of interest but for
whom responding in English was a barrier. Translating the survey into languages other
than English is another possible strategy, and could provide increased response from
non-English-speaking regions, and from those who speak English as a second language.
The researchers recognize the inherent opportunities and challenges associated with
multiple language data collection and analysis and will carefully weigh the concomitant
pros and cons of this approach.
PUBLICATION PLAN
The research team plans to publish further analysis of the data in future publications.
While this publication serves as a basic reporting of the data, additional articles in various
outlets will highlight results and further discussion and implications of those results. Each
publication will focus on a particular research question that employs aspects of the data
collected from the initial survey. The research team will submit manuscripts to the most
broad-based higher education and student affairs journals in an effort to reach the widest
readership possible. It is likely that the journals will be English-language journals, unless
translation or other languages are specifically requested, and the researchers will target
journals that make the most sense given the focus of the manuscript.
Currently being developed is an article that focuses on the current roles of survey
respondents, the functions of those roles within their contexts, and the educational
pathways of the respondents leading to their current positions. Also included will be the
types of activities respondents are involved in for their professional development, and the
ways in which they learn about and keep current in their roles. The focus on professional
development will frame the discussion around capacity building in various global
contexts.
Another article will focus on position titles and reported responsibilities of those positions
by the respondents. How are the titles similar or different among countries and regions
and do titles and responsibilities match across geographic and philosophical boundaries?
For example, does a “careers counselor” in Ireland perform the same duties as a careers
counselor in South Africa?
One aspect of the current research focuses on aspects of respondents’ roles from which
they derive great satisfaction. The authors hope to use these data to understand if there
are commonalities and/or differences among sources of professional joy in student affairs
work globally as reported by the respondents.
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The initial survey generated no shortage of critical issues and challenges facing those
performing student affairs work. These issues will be analyzed to see if themes or
categories arise, and those themes will serve as the basis for discussion around potential
collaborative solutions and needs of the profession. Were similar issues raised by those
in similar roles, and is there variation or commonality among challenges reported by
those in various positions? Are there differences among countries and regions in terms of
challenges facing staff? Using the resulting themes and the issues themselves as
springboards, the researchers will address issues related to the future of the profession
of student affairs and services work.
The final article conceptualized by the researchers is one drawing on the reported
educational and career paths of respondents, revisiting formal education and training,
and folding in prior work experience. With the varied pathways into student affairs work
across the globe, this piece will allow for these distinctions to be highlighted, and will lend
a platform for discussion around capacity building in terms of student affairs functions
globally. Activities undertaken to remain current in a position varies from the life and
educational experiences of staff prior to working in a student affairs role.
A great deal has been learned during this current research, yet many questions remain.
Colleagues, experts, and others will be consulted both formally and informally as the
researchers continue forward with the next logical steps in this query into global student
affairs and services.
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Appendix I: IASAS Research Initiatives
This research was conducted by members of the International Association of Student
Affairs and Services (IASAS) with the purpose of expanding knowledge about student
affairs and services in a global context. IASAS started as a grassroots initiative in 2000
and was officially chartered as an organization in 2010.
The Purpose of the International Association of Student Affairs and Services is
multifaceted and includes to:
a. Strengthen and diversify cooperation among individuals and organizations in the
student affairs and services field worldwide.
b. Promote the student affairs and services profession at the international level
through advocacy with governmental and higher education organizations,
networking and sharing information among practitioners and student groups, and
encouraging high quality preparation and professional development programs.
c.

Provide a platform for the improvement of multi and intercultural communication
and understanding.

d. Promote the welfare of students in higher education worldwide through
collaboration with international governmental and non-governmental
organizations and addressing such issues as access, retention, quality, student
rights, and the cost of higher education.
Vision
IASAS is an advocate for higher education students and their learning and
development. Through its programs and services, IASAS is also an advocate for
enhancement of the student affairs profession and student affairs/service professionals
worldwide.
Mission
Our main purposes focus is on providing services and programs aimed at enhanced
communication among student affairs organizations and agencies and international
professional development activities for student affairs professionals and providers related
to issues that are international in nature.
Values
IASAS is currently an informal confederation of higher education student affairs/services
professionals from around the world. A number of its members have been actively
engaged for some time in defining the need for and organization of an international
community of student affairs and services professionals. Several national and regional

International Association of Student Affairs and Services

- 50 -

Student Affairs & Services in Global Perspective

organizations have recognized the need for better communication and the sharing of
professional development experiences such as best practices, internships, exchanges,
conferences, colloquia, symposia and other professional development opportunities.
Others are assisting developing countries in the preparation of student services workers
and the creation of new organizational structures as they build their universities and
higher education systems.
(Retrieved from http://www.iasasonline.org/mission)
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Appendix II: Historical Context of Project

Month
October
November
December

2010

August

July

Year

The research team provides the historical appendix as a means to document the
conversation and process that was central to the development of the present research
study. The appendix details a series of listserv exchanges between members of the
International Association of Student Affairs and Services.

Participants

Significant Steps in the Research Process

Jane Fried
Justin Gondes
Tom Jackson
Roger Ludeman
Carney Strange
Jose Manuel Tejido

• Conversation begins on the IASAS listserv concerning
how student affairs and services employees define
their roles globally – practitioner vs. professional

Merritt Gray
Emmanual Kyagaba
Nomfundo Lily-Rose Mlisa
Andrew O’Brien
Brett Perozzi
Tricia Seifert
Jose Manual Tejido
Howard Wang

• Further discussions take place on student affairs and
services employees global roles continues
• Tricia Seifert introduces the concept of a global study
• Conference call is arranged to begin formal
discussion outside of listserv
• Review of the Bologna Process occurs
• Options for funding discussed
• Initial research interests documents are shared

Nomfundo Lily-Rose Mlisa
Andrew O’Brien
Brett Perozzi
Tricia Seifert

• Review of literature
-‐
“Internalization of Student Affairs and Services”
-‐
“Student Affairs and Services in Higher
Education: Global Foundation, Issues and Best
Practices”
-‐
Building a Corps of Administrator-Scholars”
• Research project is introduced to Roger Ludeman
and IASAS

IASAS
Roger Ludeman
Nomfundo Lily-Rose Mlisa
Andrew O’Brien
Brett Perozzi
Tricia Seifert
IASAS Board
Mary Ann Bodine Al-Sharif
Roger Ludeman
Tricia Seifert

• Roger Ludeman responds with support from IASAS
• IASAS Blog is suggested as modality of collecting
data
• Project is titled “10 Questions Project”	
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July

June

May

April

2011

March

February

January
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Sven Engel
Roger Ludeman
Lisa Bardill Moscaritolo
Andrew O’Brien
Yuko Omata
Brett Perozzi
Abdur Razzak
Tricia Seifert
Enrique

• An international group comes together to draft 10
questions
• “10 Questions Project” is introduced at the NASPA
symposium

Mark Ames
Brett Perozzi
Tricia Seifert

• More International members invited to assist with
drafting the 10 questions

ACPA Convention Meeting
Jordi Austin
Mary Ann Bodine Al-Sharif
Roger Ludeman
Yuko Omata
Abdur Razzak
Ailsa Ritchie
Tricia Seifert

• First draft of “10 Questions Project” brainstorming
completed
• Members meet at the ACPA Convention with IASAS
• IASAS Blog design for the “10 Questions Project”
discussed

Mary Ann Bodine Al-Sharif
IASAS Board
Roger Ludeman
Brett Perozzi
Tricia Seifert

• IASAS Jose Manuel Tejido Blog goes live
• “10 Questions Project” presented at IASAS Board
meeting

Mary Ann Bodine Al-Sharif
Roger Ludeman
Brett Perozzi
Tricia Seifert
Katie Wildman

• “10 Questions Project” is placed on IASAS blog for
test run
• Blog presents limitations for collecting data
• Initial marketing agenda for the project designed

Mary Ann Bodine Al-Sharif
IASAS
Roger Ludeman
Brett Perozzi
Tricia Seifert
Katie Wildman

• Marketing of the “10 Questions Project” goes
international

Mary Ann Bodine Al-Sharif
Roger Ludeman
Brett Perozzi
Tricia Seifert
Katie Wildman

• Blog has limited activity
• Review of marketing strategy occurs
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May

2012

April

January

December

October

2011

September

August
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Jordi Austin
Mary Ann Bodine Al-Sharif
IASAS Board
Roger Ludeman
Brett Perozzi
Tricia Seifert
Katie Wildman

• IASAS Board members review difficulty with traffic to
blog
• Alternate modalities for presenting the “10 Questions
Project” discussed
• Marketing solutions reviewed

Mary Ann Bodine Al-Sharif
Roger Ludeman
Brett Perozzi
Tricia Seifert
Katie Wildman

• Piloted “10 Questions Project” on Facebook
• IASAS listserv members requested to assist with
marketing globally

ACPA eCommunity Newsletter

• ACPA features IASAS in their eCommunity newsletter
with notation of “10 Questions Project”

Mary Ann Bodine Al-Sharif
IASAS
Roger Ludeman
Brett Perozzi
Tricia Seifert
Katie Wildman
Mary Ann Bodine Al-Sharif
Roger Ludeman
Brett Perozzi
Tricia Seifert
Katie Wildman

• Blog still has only limited traffic

Mary Ann Bodine Al-Sharif
Roger Ludeman
Brett Perozzi
Tricia Seifert
Katie Wildman

• Research team reviews NASPA Region V blog for
ideas
• Alternate data collection modalities reviewed

Mary Ann Bodine Al-Sharif
Roger Ludeman
Brett Perozzi
Tricia Seifert
Katie Wildman

• IASAS discusses creating a SAS Report: The
Delivery of Student Affairs and Services Around the
World
• Research team discusses if/how their research is
compared to IASAS’s proposal for the report

Mary Ann Bodine Al-Sharif
Roger Ludeman
Brett Perozzi
Tricia Seifert
Katie Wildman

• Research team begins to review the “10 questions
Project”
• Decision made to reframe the research questions
• Research re-titled “Living SAS Globally”

Mary Ann Bodine Al-Sharif
IASAS Board
Brett Perozzi
Tricia Seifert
Katie Wildman

• New draft of research project and questions
presented at the IASAS Board meeting
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• Ethics application reviewed by Research committee

February

Mary Ann Bodine Al-Sharif
Brett Perozzi
Tricia Seifert
Katie Wildman

• IRB submitted to Ethics Review Board
• Ethics Review Board returned submission with edits

Mary Ann Bodine Al-Sharif
Brett Perozzi
Tricia Seifert
Katie Wildman

• Survey design chosen for dissemination of research
questions
• Marketing plan created

ACPA
Mary Ann Bodine Al-Sharif
Brett Perozzi
Tricia Seifert
Katie Wildman

• IASAS assists with survey dissemination
• ACPA assists with survey dissemination
• Distribution list created of organizations outside of the
U.S.
• Response deadline set for survey
• Research team contacted for opportunity to work with
Denny Roberts and Susan Komives for book chapter
• Survey closes for submission
• Dropbox account and Protocol created for research
team
• Initial review of survey results begin

April
May
September
October

2013

January

Mary Ann Bodine Al-Sharif
Roger Ludeman
Brett Perozzi
Tricia Seifert
Katie Wildman

March
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Mary Ann Bodine Al-Sharif
Brett Perozzi
Tricia Seifert
Katie Wildman
Mary Ann Bodine Al-Sharif
Wincy Li
Brett Perozzi
Tricia Seifert
Katie Wildman

• ACPA and NASPA proposals completed and
submitted

Mary Ann Bodine Al-Sharif
Wincy Li
Brett Perozzi
Tricia Seifert
Katie Wildman

ACPA and NASPA proposals accepted for presentation
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